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Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2017-2018 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 144 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

128 

Total number of program completers 272

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2017-2018 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements

Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval


		[bookmark: _GoBack]Teacher Work Sample (TWS) Evaluation

		MET

		NOT MET



		Understands learner development and designs developmentally appropriate and challenging learning experiences.



[CAEP: 1.1; KTPS/InTASC 1: Learner Development; KFfT: 1]

		

		



		Uses the understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards. 



[CAEP: 1.1; KTPS/InTASC 2: Learning Differences; KFfT: 1]

		

		



		Creates learning environments that support individual and collaborative learning and encourages positive social interaction, active engagement in learning, and self-motivation.



[CAEP: 1.5; KTPS/InTASC 3: Learning Environment; KFfT: 1]

		

		



		Understands the central concepts, tools of inquiry, and structures of the discipline/content he or she teaches and creates learning experiences that make the discipline/content accessible and meaningful for learners.

 	

[CAEP: 1.3; KTPS/InTASC 4: Content Knowledge; KFfT: 3]

		

		



		Connects concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.  



[CAEP: 1.3; KTPS/InTASC 5: Application of Content; KFfT: 1]

		

		



		Understands and uses multiple methods of assessment and data (pre/post, formative, summative) to engage learners in their own growth, to monitor learning progress, and to guide the educator’s and learner’s decision making.  



[CAEP: 1.2; KTPS/InTASC 6: Assessment; KFfT: 1]

		

		



		Plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, pedagogy, learners, and community.



[CAEP: 1.1; KTPS/InTASC 7: Planning for Instruction; KFfT: 1]

		

		



		Plans and utilizes a variety of instructional strategies and activities, including the use of technology, to encourage learners to develop deep understanding of content areas and their connections and to build skills to apply knowledge in meaningful ways.



[CAEP: 1.4; KTPS/InTASC 8: Instructional Strategies; KFfT: 1]

		

		



		Engages in ongoing professional learning and uses evidence to continually evaluate his or her practice in order to meet the needs of all learners.  



[CAEP:1.2; KTPS/InTASC 9: Professional Learning/Ethical Practice; KFfT: 3]

		

		



		Seeks leadership roles and opportunities to take responsibility for student learning, collaborate with learners, families, colleagues, other school professionals, and community members to ensure student growth and advances the profession.



[CAEP:1.1;  KTPS/InTASC 10: Leadership & Collaboration; KFfT: 4]

		

		



		Add comments on why a section was evaluated as “Not Met”.  Teacher Candidates must resubmit all sections evaluated as “Not Met”.













		Overall Evaluation

		MET

		NOT MET



		Student must receive a “Met” in each standard component listed above to receive an overall “Met” and successfully complete the TWS.                                                                                        

		

		







TWS Evaluation Rubric.docx
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TEACHER WORK SAMPLE































DEPARTMENT OF TEACHER EDUCATION



CLINICAL EXPERIENCE



NORTHERN KENTUCKY UNIVERSITY





TEACHER WORK SAMPLE

STATEMENT OF PURPOSE

The purpose of the Teacher Work Sample is to allow teacher candidates the opportunity to demonstrate successful mastery of the Kentucky Teacher Performance Standards at a level appropriate for a first-year teacher, as well as to document the teacher candidate’s impact on PK-12 student learning.

Teacher candidates will complete one Teacher Work Sample during their first 8-week placement and one Teacher Work Sample during their second 8-week placement, regardless of grade level. Those majoring in Secondary Education will complete two Teacher Work Samples during their 16-week placement. One should be completed during the first 8 weeks, and the other should be completed during the second 8 weeks. If possible, these should be completed with different topics, grade levels, or class sections.  

Teacher candidates are formally observed by the UCE four (4) times throughout the clinical semester. Student use of technology MUST be observed by the UCE in at least one of these observations, although it does NOT have to be during one of the Teacher Work Sample observations.  

The second and fourth observations will be completed during the Teacher Work Sample implementation. PK-12 CEs will complete both of their required observations during the Teacher Work Sample at the same time as the UCE observations.  	



Specifically, teacher candidates will complete the following steps for each Teacher Work Sample:



1. Identify an appropriate grade-level standard(s) around which a 5-day lesson progression will be designed.

2. Determine one (1) lesson progression/unit goal.

3. Develop a pre- and post-assessment (must be the same assessment) to determine student mastery of the lesson progression/unit goal.

4. Use the Lesson Progression Map Template to develop an overview of the five-day lesson progression.

5. Plan and implement five (5) sequential lessons, each of which include 1-2 daily learning targets aligned with the progression/unit goal.

6. Complete the longer Detailed Lesson Plan Form and the Post-Observation Reflection Form ONLY for your one observed lesson.

7. Use daily formative assessments to inform instruction.

8. Reflect daily on formative assessment data and utilize results to inform next day’s instruction. 

9. Incorporate student use of technology as needed/as available to enhance instruction and increase student engagement.

10. Collaborate with others (other teachers, parents, guidance counselors, etc.) to meet the needs of all students.

11. Analyze the lesson progression pre- and post-assessment data to determine unit goal learning results.

12. Reflect on teaching and learning in order to identify areas for improvement.











IMPORTANT NOTES



All lessons should be developed and taught using at least one co-teaching approach. 



	          Teacher candidates are NOT to begin the Teacher Work Sample prior to attending the Teacher 		          Work Sample seminar (date is listed on Clinical Experience Calendar). 



           Even though the TWS may be implemented with multiple class sections/periods, teacher			           candidates are only required to collect pre- and post-assessment data for one class section/

           period.	  

	 

	

		Part 1: Designing the Lesson Progression





Directions:

Prior to developing the lesson progression, work with your PK-12 Clinical Educator to select a topic tied to an appropriate grade level standard(s) which will be taught over the course of five consecutive lessons. The lesson progression and unit goal chosen must be directly related to the appropriate state standard(s). 

The complete Teacher Work Sample document will include the following:

Lesson Progression Overview

Lesson Progression Map

Detailed Lesson Plan Form (for observed lesson only)

Post-Observation Reflection Form (for observed lesson only)

Unit Goal Data Sheet (whole class)

Unit Goal Data Sheet (gap group)

Final Lesson Progression Reflection 



As a reminder, one of your five lessons will be observed by the PK-12 CE and the UCE simultaneously.



All teacher candidates must develop and administer an appropriate pre-assessment prior to Day 1 of the implementation of the lesson progression. Data will be collected and analyzed in order to identify those students whose scores fall in the bottom 25% of the class on the pre-test. These students will be identified as your “Gap Group.” Teacher Candidates will plan daily lessons with differentiated strategies/activities designed to meet the needs of all students. Student mastery of the unit goal will be determined by administering the same assessment at the conclusion of the lesson progression.   

As you design your lesson progression, think about how you can collaborate with others beyond your classroom to meet the needs of all students. A discussion of how you utilized collaboration will be documented in your lesson progression reflection.









		Lesson Progression Overview



		Teacher Candidate’s Name:                                                                                  Date:



# of Students:                           Age/Grade Level:                                        Content: 



		Title:                                                                                                          Duration:



		1. Identify and list one (1) lesson progression/unit goal. 









		2. List the Kentucky Academic Standard(s)—or equivalent standard(s) for the state in which you are completing your clinical experience--addressed by the lesson progression/unit goal. Include the number, as well as the text, for the identified standard(s).









		3. Discuss the pre/post-assessment to be administered both before and after the implementation of the lesson progression. A copy of the assessment (if paper/pencil) and the results must be included in the final submission of the lesson progression document.









		4. Describe the characteristics of your students who will require differentiated instruction to meet their diverse needs. *The expectation is that instruction will support all students with diverse needs, not just students with identified labels.









		5. Describe the ways in which technology will be integrated into your lessons in order to enhance instruction. Specifically address how you will integrate P-12 student use of technology into the lesson plan progression.









		6. Describe which co-teaching methods will be utilized during the Teacher Work Sample.  











		7. With whom and in what ways will you collaborate before, during, and/or after the Lesson Progression in order to better meet the needs of your students?
















6



5



		Lesson Progression Map-SAMPLE







Directions:   Design an overview of your entire 5-day lesson plan progression.  Include learning strategies and activities that will enable all students in your class to achieve the lesson plan progression goal.

EXAMPLE: Below you will find an overview of a sample fourth-grade math lesson for one day.

Unit Goal:  Students will be able to draw and identify right, acute, and obtuse angles, and classify triangles by properties of their lines and angles.

		Lesson #

		Learning Targets

		Formative Assessment(s)

		Instructional Strategies/Activities



		























1

		

I can identify the following types of triangles and recognize the characteristics of each:

right, acute, and obtuse

		Assessment Description:

a. “Garbage pile”- At the conclusion of the lesson, students will each take a blank piece of paper and draw one triangle on the paper. They will then crumple their paper and throw it into the center of the room. Each student will choose a paper from the “garbage pile,” write their name on the paper, and identify the type of triangle they have on their paper and explain what makes it that type of triangle. A few students will volunteer to share their pictures and answers. Then all papers will be collected to be checked by the teacher in order to prepare for the next day’s lesson.  



Differentiation Assessment Plan:

Students who incorrectly identify their triangle will work directly with the teacher the next day in a small group to clear up misconceptions.



		Strategies/Activities:

Opening: Show a variety of triangles found in the “real-world” (ex. yield sign) and discuss how they are similar and how they different.

Guided practice:  Teacher will share and discuss the three types of triangles and explain the descriptive qualities of each.

Students will work in pairs to find pictures of triangles (in magazines or internet).  They will work together to identify the type of triangle found and what characteristics make it fit into that particular category.  

 

Differentiated Strategies/Activities:

Partner work

Computer assisted brainstorming



Media/Technologies/Resources:

YouTube video on types of triangles

https://youtu.be/JQUTVgT9RXY

paper

markers

SmartBoard

pictures of “real-world” triangles

magazines









		Lesson Progression Map-TEMPLATE



		Unit Goal: 



		Pre-Assessment (administer PRIOR TO day 1 of the Lesson Plan Progression)



		Lesson#

		Learning Target(s)

		Formative Assessment(s)

		Instructional Strategies/Activities



		





1



		

		Assessment Description:





Differentiated Assessment Plan:





		Strategies/Activities:



Differentiated Strategies/Activities:



Media/Technologies/Resources:







		 





2

		

		Assessment Description:





Differentiated Assessment Plan:





		Strategies/Activities:



Differentiated Strategies/Activities:



Media/Technologies/Resources:







		





3



		

		Assessment Description:





Differentiated Assessment Plan:





		Strategies/Activities:



Differentiated Strategies/Activities:



Media/Technologies/Resources:







		





4

		

		Assessment Description:





Differentiated Assessment Plan:





		Strategies/Activities:



Differentiated Strategies/Activities:



Media/Technologies/Resources:







		





5







		

		Assessment Description:





Differentiated Assessment Plan:





		Strategies/Activities:



Differentiated Strategies/Activities:



Media/Technologies/Resources:



		Post-Assessment (administer AFTER day 5 of the Lesson Plan Progression)













		Part 2: Detailed Lesson Plan Form



		*Only use this form for the ONE observed lesson







Directions:

Select one lesson from this unit to be observed at the same time by your university clinical educator AND your PK-12 clinical educator. Include the Detailed Lesson Plan Form and the completed Post-Observation Reflection Form in your final submission. You must use the lesson plan template provided. 



































	













		Detailed Lesson Plan Form

*for use with ONE observed lesson



		Teacher Candidate Name: 

Ages/Grades of Students: 

Number of Students with IEP/504: 

Number of ELL Students: 

		Date of Observation: 

Number of Students in Class: 

Number of Gifted Students: 



		Lesson Title: 



		Context:  Describe the students for which this lesson is designed.  Identify your students’ background, special needs, cultural differences, interests, and language proficiencies.  





		Lesson Learning Target(s): 

(Connect each target to the appropriate state curriculum/content area standards).

a. Previous lesson’s learning targets:



b. Current lesson’s learning targets:



c. Next lesson’s learning targets: 





		Students’ Baseline Knowledge and Skills:

Describe and include the pre-assessment(s) used to establish students’ baseline knowledge and skills for this lesson.  What did you learn from the pre-assessment, as well as from earlier formative assessments in the Lesson Progression?





		Formative Assessment:

Describe and include the formative assessment(s) to be used to measure student progress for this lesson.  





		Media/Technologies/Resources/Collaboration:

Identify the resources and assistance available to support your instruction and facilitate students’ learning. 





		Lesson Procedures:

1. Provide a detailed outline of your lesson, including specific higher order questions that you will ask, as well as how you will use technology to enhance PK-12 learning:

 Sample

A. Beginning

a. Review 

b. Motivation/Engagement (hook, background knowledge)

c. Introduce Learning Target 

B. Transition 

C. Activity (most often guided practice)

D. Transition 

E. Activity (most often independent practice) 

     *Repeat “Transition/Activity” as many times as appropriate for allotted class time.

F. Ending/Review (may include formative assessment)

G. Tie to beginning (refer to learning target)

2. Describe the differentiated strategies/activities and/or assessments designed to meet the needs and strengths of the students present in your classroom (e.g., Teacher Work Sample gap group, ELL, students with disabilities, gifted/talented, different cultural/ethnic backgrounds, various socioeconomic backgrounds). 







		Co-Teaching 

Which co-teaching approach will be used?                                                                                                                       

(One teach/one observe; one teach/one assist; station teaching; parallel teaching; alternative; team teaching)



Explain why this co-teaching approach is an appropriate instructional choice for this class and content.



















































		Part 3:  Post-Observation Reflection Form

To be completed at the conclusion of the observed lesson and prior to the next day’s lesson







Did students meet your learning target(s) for today? Analyze the formative assessment data from the observed lesson, grouping students into two categories: Met and Not Met. How will you utilize these results to inform the next day’s instruction?  Specifically, what will you do as a teacher to help those who did not meet the learning target? You will also reflect on the degree to which the lesson was successful (or not) and how you will apply what you learned from this experience to future teaching situations. 

		1. Describe the formative assessment. Discuss the criteria used to determine success (=MET) or rubric used to determine the students’ performance on the lesson’s learning targets. Attach a copy of the formative assessment (if paper/pencil), along with the criteria or rubric used to determine the students’ performance on the lesson’s learning targets.





		2. Use the formative assessment data for the learning target to sort the students’ performance into the following categories: 



Met:         ________  # of students                                  

Not Met:  ________  # of students                                 



a. What changes will you make in tomorrow’s lesson as a result of these data?



b. For tomorrow, what will you do for those students who DID NOT MEET the learning target? 







		3. Did you depart from your plan? If so, how and why?













		4. What changes would you make if you were to teach this lesson again to a new group of students? What evidence informed the changes?























		Part 4: Collecting and Analyzing Unit Goal Data

Use the pre-test and post-test data to analyze student mastery of the Unit Goal

To be completed at the end of the Lesson Progression







Directions:

At the conclusion of your lesson progression, you will administer your post-assessment* and then organize and analyze the assessment results.

Complete the following Excel sheets for Part 4, using the examples provided (next two pages).  

1. Organizing and Analyzing the Results (Whole class – includes ALL students in the class) – TAB 1

2. Organizing and Analyzing the Results (Gap Group – bottom 25% on pre-assessment) – TAB 2 

*NOTE: Post-assessment is the SAME as your pre-assessment.   







Editable Excel sheets located on Canvas (see examples below).  The actual file is set up to use the required formulas, you only need to fill in each sheet with your data and save the excel file. 
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		Unit Goal Data Sheet



		Whole Class





[image: ]SAMPLE

SAMPLE



		Unit Goal Data Sheet



		Gap Group





[image: ]SAMPLE



		Part 5: Final Lesson Progression Reflection



		1. Referring to your pre-assessment, what percentage of your class mastered the unit objective prior to your instruction? 







		2. Referring to your post-assessment, what percentage of your class mastered the unit objective after your instruction? 







		3. If any students in your class did not master the unit objective, provide two or more possible reasons for this lack of success. 







		4. Refer to your gap group data (bottom 25% of scores on pre-assessment).  What percentage of students in this gap group met your unit objective on the post-assessment?  In what ways did you specifically differentiate your instruction to meet the needs of the students in your gap group?  Describe the impact of these differentiated strategies/activities on student learning.  







		5. Since the conclusion of the lesson plan progression, what have you done to ensure that ALL of your students are making continuous progress? Describe your next steps.







		6. Discuss specific examples of changes you made to your daily lessons as a direct result of your formative assessment data (tied to daily learning targets) and daily reflections on your instruction and student learning.







		7. In addition to co-teaching/co-planning, describe in detail at least one example of how you collaborated with another adult during this lesson progression to meet the needs of the students in your classroom. Be specific in how this impacted student learning. 







		8. What have you learned from completing the Teacher Work Sample assignment? 









		9. Based on your assessment results and feedback from your UCE and PK-12 CE, describe at least two areas of focus for your professional growth that will positively impact your growth as a future teacher.











image1.png
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Teacher Work Sample Template.docx


Full Class

		Name of Unit

		Grade Level

		Name of Candidate

				10 Points Possible				10 Points Possible

				Goal is MET at 8 points				Goal is MET at 8 points

				Pre-test Score		MET Goal Pre              (Y or N)		Post-test Score		MET Goal Post             (Y or N) 		Gain Objective		Comments

		Student 1										0

		Student 2										0

		Student 3										0

		Student 4										0

		Student 5										0

		Student 6										0

		Student 7										0

		Student 8										0

		Student 9										0

		Student 10										0

		Student 11										0

		Student 12										0

		Student 13										0

		Student 14										0

		Student 15										0

		Student 16										0

		Student 17										0

		Student 18										0

		Student 19										0

		Student 20										0

		Student 21										0

		Student 22										0

		Student 23										0

		Student 24										0

		Student 25										0



		MEAN		ERROR:#DIV/0!		# of Y's / total # of students		ERROR:#DIV/0!		# of Y's / total # of students		0.00

		Standard Deviation		ERROR:#DIV/0!				ERROR:#DIV/0!				0.00

		% of Students who MET goal

		For Finding Your Gap Group 

		Median		ERROR:#NUM!		Median / 2 = Bottom 25% 				ERROR:#NUM!				Any student scoring # in E37, or less, in the Pre-Test becomes your Gap Group. 

														Round up if not a whole number.





Gap Group

		Name of Unit

		Grade Level

		Name of Candidate

				10 Points Possible				10 Points Possible

				Goal is MET at 8 points				Goal is MET at 8 points

				Pre-test Score		Met Goal Pre              (Y or N)		Post-test Score		Met Goal Post             (Y or N) 		Gain Objective

												0

												0

												0

												0



		MEAN		ERROR:#DIV/0!		# of Y's / total # of students		ERROR:#DIV/0!		# of Y's / total # of students		0.00

		Standard Dev		ERROR:#DIV/0!				ERROR:#DIV/0!				0.00

		% of Students who MET goal























TWS Data Sheet.xlsx



Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://inside.nku.edu/coehs/collegeaccreditation/dashboard.html

Description of data
accessible via link: This is the 2019 CAEP Accreditation website that displays CAEP reports and evidence files.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

Current data indicate the following about the EPP: 1. program completers are successful teachers who are positively impacting P-
12 student learning and development through their first 3 years of teaching; 2. program completers are meeting the Kentucky
teacher performance standards; 3. employers are satisfied with the quality of EPP program completers; 4. program completers are
satisfied with the quality of EPP program; 5. close to a 100% graduation rate once candidates have been admitted to an education
program; 6. a large percentage of program completers apply for teacher certification; 7.the student loan default rate for education
candidates is lower than the institution student loan default rate.

Benchmarks are available for comparison and are stated in various evidence documents on the CAEP Accreditation website listed
above.

A wide variety of appropriate stakeholders including candidates, alumni, employers, practitioners, and school and community
partners are involved in program evaluation, improvement, and identification of models of excellence. For example, at the program
level of the continuous improvement cycle, program advisory committees, comprised of P-12 clinical educators, administrators,
program completers, and current candidates meet with program faculty 1-2 times a year as part of the ongoing decision-making
process required for program monitoring and evaluation.

In addition to program level stakeholder involvement, the Teacher Education Committee (TEC) meets monthly as a part of the
ongoing EPP-wide decision-making processes. The TEC, comprised of internal and external stakeholders of P-12 clinical
educators and university clinical educators, including College of Arts and Sciences faculty and administrators, reviews data and
inputs from programs, and makes decisions that impact the entire system. The TEC is also the final EPP decision-making body on
all program curriculum items. Additionally, P-12 clinical educators complete a survey at the end of each semester giving feedback



on how candidates perform on each standard and the strengths and challenges of the programs that prepared teacher candidates.

At the end of the academic year, program representatives serve on the Quality Assurance Committee (QAC) to review and discuss
the data from each program. Each program develops a Quality Assurance Report which is then reviewed by the QAC during its
annual meeting. Based on the most current data, the QAC discusses findings across programs, and makes recommendations for
program changes, with the ultimate goal of developing candidates who will positively impact P-12 students.

An example of diverse stakeholder involvement in EPP decision-making was developing and validating three main EPP-wide
assessment rubrics (dispositions, lesson plan, and lesson implementation). The lesson plan and implementation evaluation rubrics
were developed by a group of P-12 and university clinical educators during summer 2015. Once developed, they were piloted
during the 2015-16 academic year. During fall 2015 the new rubrics were also reviewed by various stakeholders, using the Lawshe
method, to determine content validity. During summer 2016 the piloted lesson plan and implementation rubrics were reviewed
again by a group of P-12 and university clinical educators. The group provided feedback and made changes to many of the
components and evaluation statements on the rubrics. The revised rubrics were then implemented during the fall semester of the
2016-17 academic year. During the same semester the revised lesson plan and implementation rubrics were reviewed by PK-12
clinical educators and university clinical educators to determine content validity using the Lawshe method.

This summer, a group of faculty and partners will work together to develop and/or revise key assessments for the advanced
programs aligned to the new CAEP standards for advanced programs. We plan to pilot those assessments beginning in the Fall
2019 semester and meet with our advisory committee to review the assessments and determine content validity using the Lawshe
method. The piloted assessments will be scored by two or more faculty members and the data will be compared to establish inter-
rater reliability. We will continue to collect data on the assessments and make changes based on a review of the data obtained.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?
What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?



Each year, program facilitators develop a Quality Assurance Report that discusses the strengths and challenges identified by the
EPP assessments, such as the Praxis exams, dispositions survey, or lesson plan. The report is completed and discussed at the
annual QAC meeting. To ensure that results of program modifications are monitored and adjusted, the first question on the form
asks the program to review and discuss program changes that were identified in the previous year's Quality Assurance Report. It
also asks the program to identify changes that were previously initiated and the impact of those changes on teacher candidates
and/or the program.
5.5 As indicated in previous sections, a wide variety of appropriate stakeholders including candidates, alumni, employers,
practitioners, and school and community partners are involved in program evaluation, improvement, and identification of models of
excellence. For example, at the program level of the continuous improvement cycle, program advisory committees, comprised of P-
12 clinical educators, administrators, program completers, and current candidates meet with program faculty twice a year as part of
the ongoing decision-making process required for program monitoring and evaluation (2.1.3).

In addition to program level stakeholder involvement, the Teacher Education Committee (TEC) (5.2.2) meets monthly as a part of
the ongoing EPP-wide decision-making processes (5.5.1). The TEC, comprised of internal and external stakeholders of P-12
clinical educators and university clinical educators, including College of Arts and Sciences faculty and administrators, reviews data
and inputs from programs, and makes decisions that impact the entire system. The TEC is also the final EPP decision-making body
on all program curriculum items. All program curriculum changes must be discussed and approved by the TEC before it leaves the
EPP and moves to the university level. Additionally, P-12 clinical educators complete a survey at the end of each semester giving
feedback on how candidates perform on each standard and the strengths and challenges of the programs that prepared teacher
candidates (2.1.10).

Finally, at the end of the academic year, program representatives serve on the Quality Assurance Committee (QAC) to review and
discuss the data from each program (5.2.3). Each program develops a Quality Assurance Report (5.1.5), which is then reviewed by
QAC during its annual meeting (5.1.4).
Based on the most current data, the QAC discusses findings across programs, and makes recommendations for program changes,
with the ultimate goal of developing candidates who will positively impact P-12 students.

Patterns of strength across all programs include strong dispositions ratings, effective lesson planning and implementation of those
lessons, and the ability to use technology. Data from the teacher work sample completed in clinical experience indicate candidates
are positively effecting the learning of P-12 students. However, a more standardized teacher work sample may provide data that
are more easily compared across age and subject levels. A common weakness found across programs was the lack of our teacher
candidates to emphasize P-12 student self-assessment. 

Although this apparent weakness did not affect the overall effective ratings our candidates received on lesson implementation, it
did stimulate discussion at our Quality Assurance Meeting and at the Program Advisory Committee meetings. Discussion centered
on how we could model for our candidates ways to encourage self-assessment in their students. We will provide additional models
for our candidates in their methods and field experience classes and continue to monitor candidate performance on P-12 student
assessment. 

We continue to provide innovative preparation for our candidates. Currently we have portions of two of our preparation programs
embedded into local schools. In the elementary program, candidates complete professional semester I (Pro I) at a local elementary
school. This Pro I block has an emphasis on literacy. Candidates report to the school each day and have class time with professors
from NKU and then take what they have learned directly into the elementary classrooms. Candidates are supervised by program
faculty and regularly reflect on their experiences. Candidates indicate this experience is valuable and prepares them for the "real
life" of teaching. Similarly, our middle grades program has also begun embedding courses into a local middle school. As this is a
new initiative, data are needed to assess the effectiveness of the embedded partnership and professional growth presentations for
the middle grades program. Anecdotal focus group data were collected from cooperating teachers on the effectiveness of the field
experience component of the partnership. Most recommendations focused on structural and scheduling issues. When possible,
these were addressed and/or changed the following semester. Additionally, the video analysis of teaching and professional growth
presentations were observed and evaluated by peers, university, and P-12 partners. The professional growth presentation
assignment was revised in summer 2018. 

A specific example of a modification to our program was the revision of the Teacher Work Sample (TWS). A departmental team
met in summer 2018 to revise the TWS. Although candidates were performing well on the TWS, the elements of the assignment
needed to be revised. Elements included clearer directions, clearly defined gap groups, and a revised data sheet. These changes
were made to help candidates use collect and evaluate student data to make instructional decisions. The more standardized data
produced, may better demonstrate student growth and can be compared across age groups and curricular subjects. The revised
TWS was implemented in fall 2018. We will continue to monitor data from the assessment and make changes as needed. The
TWS assignment, rubric, and data sheet are attached below.

To follow candidates through their education programs, three transition points have been established. The first one is at admission
to the education program. The second one is at the entrance to the clinical experience. The third transition point is at program
completion. Data are kept on candidates at each transition point for each program , and reviewed as part of the quality assurance
system. Each semester, the Teacher Education department chair works with the technology coordinator to ensure that PCEs and
UCEs have submitted their required assessments in the Foliotek system. These assessments include the lesson plan, lesson
implementation, and dispositions evaluations, as well as the semester reflection, cumulative progress report, and other required
Foliotek documentation. At the end of the academic year, the technology coordinator downloads the data from Foliotek, and begins



the Quality Assurance System for another year. Representative. PCEs, UCEs, and other stakeholders periodically review
evaluation practices and teacher candidate assessments to minimize bias and ensure fairness. As part of the TEC and TEAC
processes, two evaluators (P-12 and university clinical educators) are used to reduce bias and ensure fairness. Both evaluations
are used to determine candidate's grade and movement to the next transition point. Field and clinical experience assessments are
independently completed by both PCEs and UCEs. The data from the independent evaluations are then aggregated and compared
as part of the annual data review and analysis. Additionally, assessments are aligned with state and national standards, resulting in
outcomes that are fair, accurate, and consistent. Review sessions are also held at the beginning of each semester to train PCEs
and UCEs in the use of the identified scoring instruments. The systems' operations, comprised of data from Foliotek, Praxis,
SurveyMonkey, and SAP, allow for disaggregation of data by certification area and other dimensions.

The EPP Quality Assurance System ensures that data are systematically collected, analyzed, monitored, and reported throughout
the academic year. Program faculty and TEC members review data during their monthly meetings, P-12 advisory boards review
data twice each year, and the Quality Assurance Committee reviews program and EPP-wide data annually. Each year, program
facilitators develop a Quality Assurance Report that discusses the strengths and challenges identified by the EPP assessments,
such as the Praxis exams, dispositions survey, or lesson plan. The report is completed and discussed at the annual QUAC
meeting. To ensure that results of program modifications are monitored and adjusted, the first question on the form asks the
program to review and discuss program changes that were identified in the previous year's Quality Assurance Report. It also asks
the program to identify changes that were previously initiated and the impact of those changes on teacher candidates and/or the
program. The Quality Assurance Report Summary was developed to systematically review the data and program modifications
during the last three Quality Assurance Committee meetings. The summary documents the priorities established by each program
and the results of the changes (if available) on programs, candidates, and P-12 students. The summary identifies that 100% of
program and EPP-wide changes were based on identified data. All data included within the continuous improvement process are
tracked over time. Assessment data included in Standards 1 to 4 are shared annually with faculty, and are posted on the EPP Data
Dashboard to ensure monitoring and review of data and to give stakeholders the ability to track results over time.The EPP
collaborates closely with two partner school districts (one urban and one suburban) to identify selected program completers'
teaching performance and impact on P-12 students during their first few years of teaching

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of InTASC Standards
1.2 Use of research and evidence to measure students' progress
1.3 Application of content and pedagogical knowledge
1.4 All P-12 students afforded access to college- and career-ready standards.
A.1.2 Professional Responsibilities

Upload data results or documentation of data-driven changes.

 TWS_Evaluation_Rubric.docx

 Teacher_Work_Sample_Template.docx

 TWS_Data_Sheet.xlsx

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2019
EPP Annual Report.

 I am authorized to complete this report.



Report Preparer's Information

Name: Steven A. Crites

Position: Acting Associate Dean, College of Education and Human Services

Phone: 859-572-5621

E-mail: critess1@nku.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site visits.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


